


UWP 7M, Fall 2019
Synthesis Paper


Learning Outcomes for this Composition:

	Writing
	Able to effectively write purpose-driven papers that include body paragraph sections and a variety of connective devices, and are sensitive to genre and audience expectations

	Use of Sources
	Able to integrate outside sources to support opinions, arguments, and counterarguments with citation of sources; demonstrates ability to summarize, paraphrase, and critically analyze sources

	Vocabulary Usage in Writing
	Consistently able to accurately use general academic vocabulary and to use task-specific content vocabulary to demonstrate an emerging tone and/or style

	Grammar Control in Writing
	Consistently able to compose multiple paragraphs in a full-length paper with few or no serious grammatical errors, though minor grammar errors may appear; able to produce an effective variety of sentence types



Background:
Synthesis is one of the most complex forms of analytic, academic writing. Synthesizing texts requires that you understand each text, consider the relationship of the texts to one another, and create new ideas of your own by bringing the texts together. This assignment will require you to draw on skills we’ve been working on in UWP 7M: summarizing, critical reading, responding to texts, etc. This assignment challenges you to bring these strategies together to create a paper that presents an existing conversation and comments on that conversation. This is a skill you will use throughout your career as a student and beyond. Think about reading business reports and then connecting that information for your company. That is synthesis. Maybe you’ll need to write about medical research on anxiety for your psychology class- in both these cases you are reviewing what is being said about a specific topic and then writing about the trends you see amongst them.

Topic: 
For this assignment, you will have read several texts that present different perspectives on the many things that help students be successful in college and in life. The texts try to answer questions about what things help students succeed in college, discuss different perspective of success, and challenges our notion of how language is connected to success. Together, the texts create a conversation about students and success in college and life.

Task:
We have read different texts and you have completed reading responses and other short assignments. From these texts, you will now need to 1) identify an issue or topic you find meaningful and important to the overall conversation on success 2) You will then present this issue by using the selected sources from the readings to contextualize the information for your audience- you’re bringing them into the conversation by explaining and analyzing what these texts have to say on the specific issue or subtopic you have chosen 3) explain or argue why this topic is of importance. 

Your paper must:
· Use at least 3 of the course texts to help discuss your perspective – You do not research for other articles. Use only these articles.

a. “As a Freshman, You Can’t Avoid Reinvention” by Meera Navlakha
https://www.nytimes.com/2018/01/03/opinion/reinvention-college-freshman-change.html

b. “How College can Cultivate a Sense of Belonging” by Becky Supiano
 https://www.chronicle.com/article/How-Colleges-Can-Cultivate/243123

c. “Non-academics skills are key to success” by Anya Kamenetz
https://www.npr.org/sections/ed/2015/05/28/404684712/non-academic-skills-are-key-to-success-but-what-should-we-call-them

d. “Belonging” by Chamblis and Takacs
[bookmark: _GoBack]The article can be found in the last page of this file

e. “Advice from a Formerly Lonely College Student” by Bergmann
https://www.nytimes.com/2018/10/09/well/family/advice-from-a-formerly-lonely-college-student.html?action=click&module=Discovery&pgtype=Homepage

f. “Good Grammar Might Derail Your Career” by Penelope Trunk
https://blog.penelopetrunk.com/2009/05/19/good-grammar-might-derail-your-career/


g. “What Straight A Students Get Wrong” by Grant
https://www.nytimes.com/2018/12/08/opinion/college-gpa-career-success.html


· Be designed with particular readers in mind- you can choose from the following audiences:
· 1) College students in general
· 2) Parents of college students
· 3) Incoming college students (next year’s freshmen)
· Be between 1300-1500 words
Guiding Questions
· Analysis—Did you describe the main arguments of the 3 texts? Did you explain how the texts are related to one another and to the overall topic of success? Does your paper do more than just summarize each text?
· Perspective—Did you discuss what issue(s) these texts highlight and explain why these are important for your readers to consider?
· Genre Conventions—Did you introduce each of the texts you use in your synthesis essay? Did you cite them in appropriate ways given your purpose (choosing between quoting, paraphrasing, and summarizing)? Did you consistently and correctly use APA/MLA style?
· Arrangement—Have you made careful decisions about how to arrange your ideas so that a reader 1) understands this conversation, 2) recognizes your own point about the conversation, and 3) finds your point credible? 
· Language & Clarity—Did you work with your sentence-level prose to be as succinct and clear as possible for other readers new to this conversation? 
	(A)
	This paper is exceptional. It frames the conversation with the reader clearly by providing thorough context that connects an issue regarding success that is meaningful to you with readings from the course. Its organization allows the reader to see you as a knowledgeable guide through the “conversation” of ideas. Summary and paraphrasing are always within an appropriate context and are attributed to the source. Its language is precise and direct and shows attention to word choice and sentence structure.

	(B)
	This paper is good. It frames the conversation with the reader by providing context that connects an issue regarding success that is meaningful to you with readings from the course. Its organization makes moves to guide the reader through the “conversation” of ideas. Summary and paraphrasing are usually within an appropriate context and are attributed to the source. Its language is clear and shows attention to word choice and sentence structure with minor errors that do not obscure meaning.

	(C)
	This paper is passing. It presents the important issue in higher education and information from readings regarding success  but may leave the connections unclear/unguided to the reader. The sense of conversation may not be consistent. Summary and paraphrasing are usually attributed to the source but conventions are not consistently applied. Its language is usually clear and shows some attention to word choice and sentence structure with minor errors that do not obscure meaning.

	  (D/F)
	This paper does not pass. It is incomplete, does not follow the instructions above, contains significant plagiarism, or is very difficult to understand.


 




Writing Sample #1 -- paragraphs organized by sources
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Writing Sample #2 -- paragraphs organized by synthesized claims
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Belonging 
I’m kind of shy . . . But I’m in rugby, and that’s good for meeting people. And let’s see, what else? I’m in jazz and that’s good . . . And then there’s sailing, but we’re not very active so it’s hard to meet people. I’m a member of the College Democrats, and I meet people through that. I go to [gospel singing events] and I meet people that way. And I’m in the Philosophy Club, I’m the treasurer of that . . . (Joe, sophomore)
By the middle of sophomore year, almost all students at the college belong. They have publicly committed themselves by declaring a major, by choosing or refusing roommates, by selecting a faculty advisor, by sticking with or quit- ting a sports team, and by joining, leading, or leaving a number of extracurricular activities. Some students are members of the campus “alternative” crowd: living in a co-op dorm, eating on the vegetarian meal plan, maybe studying photography or art.1 Others are sorority officers, maybe planning to study abroad in Italy while majoring in art history. Some like Joe, quoted above, are deeply immersed in extracurriculars. Some spend six hours a day in the gym, while others are engrossed in experiments in a chemistry or neuropsychology lab. Almost everyone identifiably belongs to particular informal and formal groups on campus—a gang of friends, a yearbook staff , an intramural softball team, a fraternity. They have made their choices and found their places in a manageable combination of academic study, extracurricular activities, and hanging out with friends. 
Students’ strenuous efforts to “ fit in” and and a place are well spent. Over and over, researchers have found that integration is crucial to students’ remaining in college,2 and most students’ main concern at college is to find a 
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stable and enjoyable peer group.3 Faculty may grouse (such faculty complaints go back for centuries4), but students have always put social life ahead of academics. Integration doesn’t just prevent students from leaving college; it is also important, in a positive sense, for their learning, success, and happiness in college.5 In the correct cocktail of ingredients, integration—“belonging”— can generate major positive outcomes. 
Belonging, we think, is central to how colleges operate as effective educational institutions. Belonging isn’t abstract; real things that happen in daily life create the feeling—the reality—of belonging to groups and to the com- munity they make up. When like-minded people gather around shared topics or interests, they can become energized around those topics. Once a person belongs to an energized group, she has an incentive to remain and to stay on good terms with other members. e shared topic that brought them together (music, a sport, partying, an academic topic) becomes valued, as much as a symbol of that collective energy as for its own sake. Being-together, we suggest, motivates students to throw themselves into work, or into sports, extracurriculars, partying, or even religious study. Students work hard in order to demonstrate their membership, maintain their relationships, and live out their identity. And in turn, when such groups are successful in engaging their members, they can become more influential, even coming to dominate the campus culture, while students who don’t belong can languish or, at worst, fall into despair. In this chapter we explore how such belonging.

















Adapted from an assignment by P. Serviss
image1.png
From: Writing a Short Literature Review, William Ashton, Ph.D. York College, CUNY. Sample is from an unrevised draft of a student
paper on mental illness.

Martin, Pescosolido & Tuch (2000) examined the effects of descriptions of the targets” behavior, causal attributions about the source of the behavior, the
target's perceived dangerousness, labeling and participants” sociodemographic characteristics. Twenty percent of the participants labeled a target described
with depressed symptoms as having a mental illness (as compared with 54% for those described with schizophrenic symptoms or 1% with normal
troubles); 37% would be unwilling to interact with the depressed person (48% for the schizophrenic and 21% for normal troubles); and 33% felt that the
depressed person would do violence to others (61% for the schizophrenic and 17% for the normal troubles).

Alexander and Link (2003) examined the stigma of mental illness, perceptions of dangerousness and social distance in a telephone survey. They found that,
as a participant’s own life contact with mentally ill individuals increased, participants were both less likely to perceive a target mentally ill individual in a
vignette as physically dangerous and less likely to desire social distance from the target. This relationship remained after controlling for demographic and
confound variables, such as gender, ethnicity, education, income and political conservatism. They also found that any type of contact — with a friend, a
spouse, a family member, a work contact, or a contact in a public place — with mentally ill individuals reduced perceptions of dangerousness of the target in

the vignette.

Corrigan, Rowan, Green, Lundi, River, Uphoff-Wasowski, White and Kubiak (2002) conducted two studies to investigate the strength of the theoretical

relationship between stigma and personality responsibility, and stigma and dangerousness. Corrigan et al. posited two models to account for stigmatizing
reactions. In the first model, labeled personal responsibility, personality responsibility influences both the level of pity and anger displayed toward mental
patients. Additionally, the variables of pity and anger influence helping behavior. In the second model, labeled dangerousness, perceived dangerousness

influences fear of mental patients, which in turn influences the avoidance of the mentally ill
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Adapted from “Can Small-City Downtowns Remain Viable? A National Study of Development Issues and Strategies,” Journal of the American
Planning Association 65 (1999), 270-284: http://gsteinbe.intrasun.tcnj.edu/tcnj/rhetoric2/litreviews. htm

A Al O e e O E oS eSS A i eS AR UBEAISTAIES. The downtown constitutes a sizable share of a city's tax

base--often more than any other district in the city--as well as the site for major public investments over the years. Given that most downtowns are situated
where the city originated and contain many of the oldest and most recognizable buildings, they also embody the heritage of a community. For generations
the downtown has served as the traditional gathering place for parades, festivals, celebrations, and other community events. And perhaps most importantly,
the very identity of a small city is intertwined with the image projected by its downtown, to an even greater extent than holds true for a large city. Taken

together, these factors clearly demonstrate that the downtown represents the heart and soul of most small cities.

Despite this importance, most of the professional and scholarly literature on downtown development has neglected small ciies. Fricden and Sagalyn's

(1999) widely cited book Downtown, Inc. concentrates on large-scale projects in Seattle, Boston, St. Paul, and San Diego, while Loukaitou-Sideris and
Banerjee (1998) profile Los Angeles, San Francisco, and San Diego in their book on downtown design. ... The Downtowa Development Handbook
(McBee, 1992), considered by many to be the bible of downtown development, is heavily dependent on projects in large cities to illustrate key points.
Asticles addressing a particular downtown development strategy such as retailing (Robertson, 1997; Sawicki, 1989), stadiums (Noll & Zimbalist, 1997;
Rosentraub, Swindell, Pryzbylski, & Mullins, 1994), pedestrianization (Byers, 1998; Robertson, 1993), and open space (Loukaitou-Sideris, 1993; Mozingo,
1989) all emphasize large cities as well

Although scant literature on small-city downtowns does include a few noteworthy studies, including ones focused on how “main street” has evolved, most
[ P R HERHARRAIAIERN Francaviglia's Main Street Revisited (1996) provides an excellent overview of the origin and evolution of

downtown street patterns and architecture and how these relate to today’s image of "man street.” While much of his discussion is relevant to cities of
25,000 t0 50,000 population, the primary emphasis is on even smaller towns. Kenyon's (1989) study of 21 small cities in Georgia ranging in population
from 3,000 to 43,000 demonstrates how the social and community significance of downtowns has exceeded the more traditional commercial function.
The remainder of the professional literature on small-city downtowns tends to describe development efforts in one downtown (e.g., Means, 1997; Meck,
1995; Ryder & Gray, 1988; Seachord, 1997; Suchman, 1998).
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